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Abstract 

Sexuality is a meaningful occupation that is considered an activity of daily living within the 

Occupational Therapy Practice Framework, however occupational therapists are not routinely 

addressing clients’ sexuality concerns in practice due to barriers such as personal biases and feeling a 

lack of knowledge, confidence, and competence to address sexuality. Further, sexuality education is 

limited in occupational therapy curricula, where students share similarities with providers in values and 

comfort levels on these topics. Occupational therapists and students would like more educational 

opportunities to learn more about sexuality, and an increase in knowledge and comfort have been 

demonstrated when these opportunities are presented. 

The aim of this project was to address a knowledge gap around sexuality education in 

occupational therapy by integrating sexuality content into OT curricula through the development of an 

introductory learning module. The project was a collaboration between an occupational therapy student 

and the instructor of the foundations course where the module was integrated. The process was guided 

by theories from occupational therapy, instructional and learning design, and user experience research. 

The module provides a foundational level of understanding on topics and theory of sexuality as it relates 

to occupational therapy, leading to more practical application throughout the curriculum, which better 

prepares students to address sexuality in practice. 

Implications for occupational therapy include systematic evaluation of the module to assess 

student learning, developing modules in other courses throughout the curriculum, and more research in 

offering educational opportunities for sexuality in occupational therapy. 
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Integrating Sexuality Content into OT Curricula: Development of an Introductory Learning Module 

Sexuality is considered an important and meaningful activity of daily living (ADL; American 

Occupational Therapy Association, 2020). The scope of how sexuality is defined is vast, shifting 

throughout the lifespan, and is impacted by contextual constructs (Whitney & Fox, 2017). Sexuality is 

basic to one’s sense of self, encompassing aspects of sex, gender identity, sexual orientation, sexual 

activity, and intimacy among others (MacRae, 2013; Stead & White, 2019). Sexuality is an area of 

occupation that is within the scope of occupational therapy (OT) practice and occupational therapists 

(OTs) are well-equipped to address issues related to sexuality and sexual participation with clients 

(MacRae, 2013; American Occupational Therapy Association, 2020; Hattjar, 2012; Mohammed, 2017).  

OTs are not routinely addressing clients’ sexuality concerns due to a myriad of barriers including 

personal attitudes and beliefs about sexuality and perceived lack of knowledge, skills, comfort, and 

confidence in addressing sexuality related issues in practice (Esmail et al., 2010; Hattjar, 2012; Higgins et 

al., 2012; Hyland & Mc Grath, 2013; Mc Grath & Sakellariou, 2016; Mellor et al., 2013; Young et al., 

2019). Provider biases, beliefs, and attitudes may mean limited views of sexuality, seeing it through a 

heteronormative lens as primarily a biological activity for reproduction purposes and is reserved for 

those young, able-bodied, and married (Esmail et al., 2010; Hyland & Mc Grath, 2013; Mc Grath & 

Sakellariou, 2016; McGrath & Lynch, 2014, Tepper, 2000). Assumptions about sexuality are often made 

based on age, sex, gender identity, sexual orientation, physical abilities, mental and cognitive status, 

relationship status, and the stage of clients’ rehabilitation process (Hyland & Mc Grath, 2013; McGrath 

& Lynch, 2014; Mellor et al., 2013; Young et al., 2019). Notably, those in marginalized identities such as 

Black and Indigenous people of color (BIPOC), people living with disabilities, those who identify as 

lesbian, gay, bisexual, transgender, queer plus (LGBTQ+), aging populations, people in non-monogamous 

and non-traditional relationships, and people who express sexuality for purposes other than 

reproduction are often left even further behind in receiving equitable, inclusive health care services 
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(Esmail et al., 2010; Hyland & Mc Grath, 2013; Mc Grath & Sakellariou, 2016; McGrath & Lynch, 2014, 

Tepper, 2000).  

Further, OT providers often make presumptions that clients are not ready to discuss sexuality 

concerns, do not want sexuality addressed, or would feel embarrassed or offended by discussions about 

sexuality (Hyland & Mc Grath, 2013; McGrath & Lynch, 2014; Mellor et al., 2013). Providers' perceived 

sense of knowledge, competence, and confidence in addressing sexuality, coupled with personal biases 

mean that rather than routinely addressing sexuality with all clients, providers use their own discretion 

as to with whom and when to bring up sexuality, if it gets addressed at all (Eglseder et al., 2018; Esmail 

et al., 2010; Hattjar, 2012; Higgins et al., 2012; Hyland & Mc Grath, 2013; Lohman et al., 2017; Mc Grath 

& Sakellariou, 2016; McGrath & Lynch, 2014; Mellor et al., 2013; Payne et al., 1988; Young et al., 2019). 

Likewise, OT students may struggle in these areas as well, which is important to consider as the attitudes 

and beliefs which are present or develop in school may carry over into practice (Areskoug-Josefsson & 

Fristedt, 2019; Esmail et al., 2010; Hyland & Mc Grath, 2013; Mc Grath & Sakellariou, 2016; Young et al., 

2019; Whitney & Fox, 2017).  

Background 

Research indicates that OTs, OT students, and OT faculty agree that sexuality is a legitimate 

aspect to holistic, client-centered care but face similar barriers to addressing clients’ sexuality concerns 

in practice and in academia including societal influences, personal attitudes and beliefs, and lack of 

knowledge, skills, and confidence in this realm (Areskoug-Josefsson & Fristedt, 2019; Hyland & Mc 

Grath, 2013; McGrath & Lynch, 2014). Additionally, OT providers and students felt that they did not 

receive sufficient education on sexuality during their OT programs to overcome barriers in addressing 

sexuality in practice (Areskoug-Josefsson & Fristedt, 2019; Hattjar, 2012; Young et al., 2019). These 

findings have been confirmed through a number of survey studies that have been conducted on OT 

school programs across three decades to assess how programs are preparing students to work with 
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clients in areas of sexuality (Eglseder et al., 2018; Lohman et al., 2017; Payne et al., 1988). Combined, 

these studies found that OT school programs offer limited education to address OT's role in sexuality, 

what issues clients may face based on illness or disability, strategies on how to bring it up with clients, or 

suggestions for evaluation methods and interventions that include aspects of sexuality and intimacy 

throughout the curriculum (Areskoug-Josefsson & Fristedt, 2019; Eglseder et al., 2018; Hattjar, 2012; 

Lohman et al., 2017; Payne et al., 1988; Whitney & Fox, 2017). This leaves entry-level OTs floundering 

with addressing sexuality and intimacy with their clients, if they do so at all, impacting holistic, client-

centered care in practice.  

Importantly, studies have found that OT providers and students would like more learning 

opportunities and resources on sexuality (Areskoug-Josefsson & Fristedt, 2019; Esmail et al., 2010; 

Hattjar, 2012; Higgins et al., 2012; Hyland & Mc Grath, 2013; Young et al., 2019). Moreover, there is 

evidence that suggests that when OT providers and students are provided with opportunities to 

participate in sexuality education, they gain more knowledge, skills, confidence, and preparedness in 

addressing sexuality related concerns (Higgins et al., 2012; Whitney & Fox, 2017; Young et al., 2019).  

Consequently, much of the literature pertaining to addressing sexuality strongly suggests that 

the inclusion of in-depth sexuality education in OT curriculums would better prepare students in 

learning more about this area of OT practice and that post-graduate continuing education would further 

increase OT providers’ knowledge, skills, and confidence in addressing the sexuality concerns of their 

clients (Higgins et al., 2012; Whitney & Fox, 2017; Young et al., 2019). To fill this literature gap, this 

paper describes a capstone project of creating more sexuality education in OT curricula through 

development and integration of an introductory educational module into a foundations course to better 

prepare students to address sexuality in future practice. 
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Method 

Positionality Statement 

As a future OT that identifies as a nonbinary, queer, polyamorous person living with invisible 

disabilities, I am extremely passionate about the area of sexuality and intimacy as it intersects with 

illness and disability. I support OTs embracing their unique role in addressing sexuality and intimacy and 

I believe that the freedom to express sexual orientation, gender identity, and creating intimate and 

loving connections are just as important to people’s overall health and well-being as any other 

meaningful occupation in their lives. This passion has led me through my path to OT, including my 

undergraduate studies in health sciences where I put in the extra effort to minor in gender, sexuality, 

and queer studies to broaden my knowledge on sexuality related issues, which I will apply to OT 

practice.  

Through a lens of intersectionality, inclusivity, and occupational justice for all, I aspire to be an 

OT that is not only knowledgeable in handling simple to complex sexuality issues with my clients but 

specialize in it in the long term. I endeavor to be an OT that clients can feel confident in getting their sex, 

gender, sexuality, and intimacy concerns addressed. Further, I would like to be a resource for OT 

colleagues who want to expand on their knowledge in this area.  

My OT mission is to practice through altruism to help marginalized populations reach 

occupational justice in all aspects of their lives, embracing the intersections of race, ethnicity, sex, 

gender identity, sexual orientation, and socioeconomic status. Additionally, I aspire to educate next 

generations of OTs on feeling knowledgeable, comfortable, and confident in addressing issues of sex, 

gender, and sexuality in future practice with this capstone project as my launch pad. 

Need for Program 

An initial needs assessment was created based on several factors. The first was through a review 

of the literature which found that providers and students feel they lack knowledge and skills in areas of 
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sexuality and intimacy, noting that they did know how to find resources and did not receive any training 

during their school programs (Areskoug-Josefsson & Fristedt, 2019, Eglseder et al., 2018; Esmail et al., 

2010; Hattjar, 2012; Higgins et al., 2012; Hyland & Mc Grath, 2013; Lohman et al., 2017; Mc Grath & 

Sakellariou, 2016; McGrath & Lynch, 2014; Mellor et al., 2013; Payne et al., 1988; Young et al., 2019). 

Over the course of 30 years, three survey studies have been conducted with OT programs to assess the 

status of sexuality education to gain a better understanding of the degree to which OT programs are 

preparing students to work with clients on sexual functioning (Eglseder et al., 2018; Lohman et al., 2017; 

Payne et al., 1988). The results document a consistent dearth of sexuality and intimacy content in the 

curricula, past and present. Both Payne et al. (1988) and Lohman et al. (2017) found that approximately 

3.5 hours of time was devoted to teaching about sexual activity in the entire curriculum, whereas 

Eglseder et al. (2018) found that 7.27 hours was spent addressing sexuality. Results for all three studies 

found that sexuality was taught through a variety of methods, though most participants in the studies 

taught primarily through lecture, with in-class discussion being the second most common teaching 

method (Eglseder et al., 2018).  

Further, studies indicate that providers and students alike want more education on sexuality 

and that given the opportunities, they would participate in workshops, continuing education offerings, 

or participate in studies assessing sexual education programs (Esmail et al., 2010; Hattjar, 2012; Higgins 

et al., 2012; Hyland & Mc Grath, 2013; Young et al., 2019). Additionally, Areskoug-Josefsson and Fristedt 

(2019) surveyed students and found that participants were disappointed at their programs’ lack of 

evidence, limited research, and lack of literature and coursework on sexual health available to them in 

their OT curriculum, noting that they want to know about addressing feelings and attitudes on sexuality 

but also about sexuality in everyday life. Further, students expressed interest in receiving more 

education on addressing sexuality with specific health conditions and populations such as aging and 
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LGBTQ+, giving advice on accessible positioning or use of assistive devices, and on legislation advocacy 

in the realm of sexual health. 

Anecdotal Evidence 

Personal experience through my OTD program and fieldwork experiences appear consistent 

with the findings in the literature. Discussions amongst peers within my program and with students from 

other programs note an agreement that we are not getting enough education in many OT school 

programs around sexuality and intimacy to prepare us for addressing it in practice. Our combined 

experiences generally reveal the same conclusion that although sexuality was discussed throughout the 

program, it was done so intermittently, primarily through lecture, and with limited opportunity for 

students to engage more directly with the content through interactive learning activities, case studies, 

or assessment and intervention practice.  

There is precedent for sexuality related content within this program. A previous faculty member 

led a Sexuality in Healthcare course in the OT program. This course culminated through a grassroots 

effort by a group of students who wished to have topics of sexuality covered more in the curriculum and 

partnered with this faculty member to develop and implement the course. It was so popular that other 

health professional students and faculty members wanted to be able to participate so it evolved into an 

elective interprofessional course for a few years. Due to an Accreditation Council for Occupational 

Therapy Education (ACOTE; 2018) standards change in 2018, the curriculum no longer had room for this 

course, which is indicative of a larger, profession-wide issue (N. Krusen, personal communication, July 

29, 2021). With the discontinuation of this course a gap in this area was created within the program.  

During fieldwork, I encountered a variety of practitioner responses to addressing sexuality. 

These ranged from clinicians being receptive to learning how to best incorporate this information into 

practice to support clients, to acknowledgement of the importance of this topic but not feeling it was 

appropriate to address in a specific setting, to strong refusal to address sexuality in practice, and 
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reticence to respect colleagues and clients correct gender pronouns. These experiences illustrate ethical 

considerations around non maleficence and in doing no harm. Moreover, this demonstrates why 

education around sexuality and cultural humility in this area serves not only clients, but professional 

colleagues as well. A conversation with the clinical supervisor at the fieldwork site about these 

experiences bolstered my reasoning of completing an intern project where I provided an in-service on 

introduction to sexuality and OT. The clinical supervisor supported this project and agreed that this 

education would be beneficial for the OTs and COTA on staff. The evidence from research studies and 

anecdotal experiences supports that both students and providers would benefit from more knowledge 

and resources, indicating a need for further education relating to sexuality, including curriculum 

development in OT school programs. 

Guiding Models 

Students and faculty in OT programs, much like OT practitioners in the health field, are all 

unique individuals with their own values, interests, roles, habits, and abilities. They exist within various 

environments such as personal and academic settings. All of these personal and environmental factors 

contribute to the ability to perform and participate in occupations that they want and need to do. As 

this is a model that takes these circumstances into consideration, the Model of Human Occupation 

(MoHO; Taylor & Kielhofner, 2017) was the optimal choice of being the theoretical foundation of the 

overall development of the module. As the client in MoHO may be an individual, population, or 

organization, this theoretical framework was applicable when considering the occupational profile of the 

students, faculty, and the OT program through conducting a needs assessment, creating objectives, 

identifying appropriate client-centered capstone project deliverables, and evaluation of the project 

meeting the needs of the program. Additional support from the Occupational Therapy Sexual 

Assessment Framework (OTSAF; Walker, 2020) and The Permission-Limited Information-Specific 

Suggestions-Intensive Therapy Model (PLISSIT; Annon, 1976) was used in the development of the 
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capstone project deliverables, serving as the intervention component of the MoHO process. The project 

also drew from concepts of instructional design, learning theory, and user experience research to guide 

module design and evaluation.   

Model of Human Occupation 

The Model of Human Occupation (MoHO; Taylor & Kielhofner, 2017) was designed specifically 

by and for OTs to view and gather a holistic picture of the person, their lives, their occupations, and 

what may be promoting or hindering their performance and engagement in meaningful occupations. 

Not only does this include the internal aspects of the person, but also the environment where they live, 

work, and play. MoHO is a model which applies a systems theory approach in viewing clients’ personal 

factors of volition (personal causation, values, interests), habituation (roles, habits), and abilities 

(performance capacity) as occurring within a constant series of transactions and interactions with the 

environment (physical and social) which influences participation, performance, and skill (dimensions of 

doing) in engaging in the occupations that they need and want to do (Taylor & Kielhofner, 2017). This 

then offers a lens for more clearly identifying aspects that act as either being a facilitator or barrier to 

occupational engagement. Altogether, this aids in creating strategies that a client may apply to increase 

their ability to adapt to changes (occupational adaptation), and manifest who (occupational identity) 

and where they would like to be in their roles as occupational beings (occupational competence). With 

MoHO as a guide, it is easy to view the concepts as a road map in understanding the multiple ways to 

gather and utilize meaningful information throughout the entire OT process from creating a thorough 

occupational profile and goals, conducting assessments, providing relevant interventions, and evaluating 

progress of goal attainment.  

Occupational Therapy Sexual Assessment Framework 

The Occupational Therapy Sexual Assessment Framework (OTSAF; Walker, 2020) is a supporting 

model that was used to guide the development and implementation of capstone deliverables. The 
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OTSAF was created specifically for OT practice in conjunction with development of the Occupational 

Performance Inventory of Sexuality and Intimacy Measurement Tool (OPISI; Walker, 2020; Walker et. al., 

2020). The OPISI and OTSAF consider the nuanced and complex occupational nature of sexuality and to 

understand it within the scope of OT where sexual knowledge is at the core of the framework with all 

factors influencing each other and ultimately increasing sexual knowledge (Walker, 2020). The OTSAF 

constructs are Sexual Knowledge, Sexual Activity, Sexual Interest, Sexual Response, Sexual Expression, 

Sexual Self-View, Intimacy, Sexual Health, and Family Planning. 

Walker (2020) explains that the OSTAF intertwines and connects with aspects of the domain of 

OT within the Occupational Therapy Practice Framework (OTPF; AOTA, 2020). It follows a pathway from 

intrinsic to extrinsic. In sum, a person’s client factors, body structures, and body functions influence 

performance of relevant occupations that occur within an individual’s context (Walker et al., 2020). This 

framework guided creation of teaching strategies, learning activities, and assessments of sexuality 

related knowledge in connection with the OTPF to integrate alongside related course content in the 

learning module development process. 

Permission-Limited Information-Specific Suggestions-Intensive Therapy Model 

The Permission-Limited Information-Specific Suggestions-Intensive Therapy Model (PLISSIT; 

Annon, 1976) is an additional supporting model that guided the project deliverables process. Since the 

inception of the PLISSIT model, it has served as a guide to sexuality counseling by OTs, providing a 

systematic approach for determining the different levels of addressing sexuality and intimacy with 

clients. It serves as a useful guide for how to request and enable clients’ permission to address sexual 

concerns, provide clients general, limited information about their concerns, give specific suggestions 

regarding their questions, and refer clients to a specialist as needed for intensive therapy. OTs are 

qualified and able to address the first three levels of the PLISSIT model (Walker, 2020). The aim of 

incorporating the PLISSIT model approach into the capstone project is to inform OT faculty and students 
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about what an OTs role is in addressing sexuality and intimacy and increase their confidence, 

knowledge, and ability to apply the first three levels of PLISSIT when addressing sexuality and intimacy 

concerns with future clients. For this project, it applies both to teaching sexuality content to students 

and using it as a guide to development and delivery of content by giving students permission to think 

about and discuss sexuality in school and in practice, provide limited information in early foundation 

courses which provides the base needed to learn specific suggestions in later coursework relevant to 

populations, conditions, as well as assessment and intervention ideas. 

Instructional Design and Learning Theory 

The concepts of instructional design and learning theory offer a plethora of resources on how to 

develop educational courses and curriculum. Fink (2013) offers one such resource, a textbook on 

creating significant learning experiences using an integrated approach to designing college courses. Fink 

(2013) explains that for learning to be significant, there must include a change in approach from the 

instructors, and an active participation from and a lasting change in the learner that is not only 

important in school, but also in their lives. In this textbook he goes over several of his own suggested 

methods for curricula development that creates significant learning for the students. Further, the field 

of user experience (UX) research provides resources and ideas on how to evaluate course design from 

development to implementation.  

A Taxonomy of Significant Learning 

In 2003, Fink (2003, 2013) was inspired by the growing research on evidence-based learning 

design principles over the last several decades and created A Taxonomy of Significant Learning to help 

develop learning goals and outcomes for significant learning in course design. This taxonomy consists of 

six categories of learner centered paradigms for significant learning. Each of the categories include 

additional subcategories that relate in some way and have positive value and meaning for the learner. 

The categories and description of subcategories are summarized as follows: 
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1. Foundational knowledge: Understanding and remembering information and ideas 

2. Application: Skills, thinking, and managing projects 

3. Integration: Connecting ideas, learning experiences, and realms of life 

4. Human dimension: Learning about oneself and others 

5. Caring: Developing new feelings, interests, and values 

6. Learning how to learn: Becoming a better student, inquiring about a subject, and 

becoming self-directed learners 

Each of the categories holds a unique and special value to the learners. Foundational knowledge 

provides the base understanding required for additional learning. Application creates opportunities for 

other kinds of learning to become useful. Integration creates the experience of action and making new 

connections that empowers them. Human dimension allows learners to connect the significance of what 

they learn to the human experience. Caring encourages learners to care about something so they may 

have the energy they need to connect it to their own lives. Learning how to learn facilitates students' 

ability and interests in continuous learning more effectively. An important feature of this taxonomy is 

that the concepts are transactional, dynamic, and nonlinear in nature. Each area of learning has the 

potential to influence another aspect of learning. The taxonomy is often depicted as a circle to 

demonstrate the connections between the concepts and the potential to continuously cycle through 

each aspect (Fink, 2003, 2013).  

Model of Integrated Course Design 

To facilitate the process and success in designing significant learning experiences, Fink (2003, 

2013) created a Model of Integrated Course Design. This method of course creation employs a 

backwards design process that starts at the end with the creation of course objectives first, then 

working back towards the beginning, integrating each aspect of the course design to achieve the desired 
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effect of significant learning. This model consists of a 12-step process that considers important 

situational factors in a particular course and learning situation as well as identification of learning goals, 

feedback and assessment options, appropriate teaching and learning activities, and assuring that all the 

components are connected and integrated in ways that are consistent with and supportive of each 

other. The 12-step process of integrated course design is broken down into three primary phases.  

Initial Phase. The initial phase is where you build strong, primary components. During this phase 

important situational factors and learning goals are created, feedback and assessment procedures are 

formulated, and effective teaching and learning activities are established. Before moving on, a final 

check of the initial phase is done that clearly demonstrates how each factor integrates and influences 

each other, beginning with identifying situational factors, incorporating integrative components into a 

whole, and ending in significant learning for the students.  

Intermediate Phase. The intermediate phase is where all parts are assembled into a coherent 

whole. During this phase a thematic structure for the course is created, teaching approaches are 

selected or created, and the course structure and instructional strategies are integrated to create an 

overall scheme of learning activities throughout the entire course.  

Final Phase. The final phase is an opportunity to finish any remaining important tasks. In this 

phase a grading system is developed, any possible issues are debugged, the course syllabus is written, 

and a plan to evaluate the course and teaching strategies is created.  

There are many benefits to using this model of course design. It is simple and easy to remember, 

consisting of three straightforward interconnected components. It is a simple, yet holistic model that 

flows in a way that addresses and incorporates more high quality and complex teaching. It is an 

integrative approach that creates synergistic relationships between each of the main components and 

the ways in which they interact together. It is a practical means of clearly guiding instructors in what 

basic steps to take to create a significant learning experience for their students during course design 
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through to course delivery. It is a normative approach that makes it possible to provide requisite criteria 

for evaluating quality and effective course design. These benefits are useful for both students and 

instructors. For students, it increases levels of engagement and the quality of their learning. For 

instructors, it facilitates more purposeful teaching, and for some, it reinvigorates the joy of teaching 

(Fink, 2013). 

User Experience Research 

The module development process also followed many concepts from user experience (UX) 

research. UX research is a key aspect of the instructional design process to systematically study the 

target users and their requirements to lead to insights and successful product design. UX research may 

be applied at any point and throughout the entire design process. UX research applies diverse methods 

to discover any problems in the design and any potential for better design opportunities to meet the 

users’ unique needs. UX research aligns with MoHO (Taylor & Kielhofner, 2017) in that it considers a 

holistic understanding of the users, what their day to day lives look like, and what motivates them. This 

is achieved through qualitative and quantitative strategies and through an attitudinal approach, which 

entails listening for feedback, and a behavioral approach, which involves observation of user 

performance. The benefit of using a mix of these strategies and approaches is that it provides a full and 

clear picture of a design problem and possible solutions. With a good understanding of the end users of 

the product design, it becomes easier to create something that is relevant and accessible, in this project 

this includes both the students and the instructor integrating and implementing the module into their 

course. UX research may be simplified as four stages which are to discover what is relevant for users, 

explore how to address users’ needs, test the design with the users, and listen for user feedback (“What 

is UX Research?”, n.d.). 
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Program Needs Assessment 

Applying principles from the instructional design process was invaluable in supporting the 

capstone experience. Rothwell et al., (2016) explains that instructional design means more than creating 

instruction. It encompasses broader concepts of analyzing human performance issues in a systematic 

way through identifying the root causes of the problems, harnessing the strengths of individuals and 

organizations, and implementing suitable interventions while minimizing consequences as much as 

possible. Much like OT may follow a human performance focused model such as MoHO (Taylor & 

Kielhofner, 2017), instructional design is also guided by a Model of Human Performance as a basis of 

understanding a problem, situation, process, or device through systematic means based on open 

systems theory (Rothwell et al., 2016). When instructional design follows a human performance model, 

it smooths out the process in meeting the foremost objective of instructional design which is to enhance 

individual performance and increase the effectiveness and efficiency of an organization (Rothwell et al., 

2016). 

The first step in an instructional design process is to conduct a thorough needs assessment. This 

project began with a blueprint inspired by Rothwell et al., (2016) that guided the needs assessment 

process. This blueprint included a needs assessment plan (see Appendix A) which addressed what 

information to gather, what questions to consider, and the development of objectives for the needs 

assessment. Additionally, the blueprint included a template for the needs assessment proposal (see 

Appendix B) that addressed a description of the target audience, a list of possible instruments and 

protocols or questions and possible format to use, and a description of what would be needed to carry 

out the plan. 

The purpose of this needs assessment was to identify the needs of the OT school program and 

to understand how to create project deliverables that best suited the needs of the program in 

integrating content relating to sexuality and intimacy education into the existing OT curriculum. The plan 
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sought to identify instructor interest and comfort levels in addressing sexuality in coursework, which 

instructors and courses already do so, how much time is spent on these topics, and through which 

means this content is delivered. Further, this needs assessment plan included development of objectives 

that encouraged collaboration with the faculty and served to identify specifics about appropriate 

resources to create such as preferred learning modules, which courses to integrate content into, which 

topics to address and through what types of resources, and to develop ideas for project 

implementation.  

The target audience for this needs assessment were the OT faculty and program director, and 

ultimately the students receiving the education. To meet the objectives created in the needs assessment 

plan, possible instruments, protocols, questions, and format options were identified. These included 

seeking approval from the program director in creating and disseminating an online needs assessment 

survey questionnaire to the faculty, a review of the program curriculum, and a plan to summarize and 

share the results of the survey questionnaire to the target audience as a key piece in moving the project 

forward. Additionally, a list of what was needed to carry out the needs assessment plan was established 

including director approval, site mentor collaboration, access to the programs’ survey hosting account, 

ACOTE (ACOTE, 2018) standards documentation, curriculum materials to review, and an estimated 

amount of time needed to complete the survey creation, dissemination, and analyzation process, which 

was approximately one month. 

Survey 

Following approval from the OT program director, a needs assessment survey questionnaire was 

created and distributed using the university Qualtrics account (see Appendix C). It included both 

structured and unstructured questions to identify qualitative and quantitative data. The questions were 

guided by the information to be gathered and the objectives created in the needs assessment plan.  
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General results indicated that a faculty-facing Moodle page would be preferred with resources 

that instructors would be able to integrate into relevant courses indicated in the survey that would be 

appropriate to include sexuality specific content. Types of resources identified were learning activities, 

case studies, patient handouts and infographics, and links to additional resources. Topics related to 

sexuality education indicated as most preferred included introduction to what an OTs role is in sexuality, 

an overview of sexuality related models of practice and frameworks, instructions on how to address 

sexuality in practice, examples of population and condition specific issues, and assessment and 

interventions related to sexuality.  

Moreover, all respondents agreed that an introduction to sexuality and OT learning module 

would be beneficial for students to prepare them for further sexuality content throughout the 

curriculum. Based on the survey results and collaboration with the site mentor, the primary focus of the 

capstone project was determined to be an introductory module to be integrated into a foundations 

course which incorporated the resource suggestions from the needs assessment. Further resources 

provided for faculty within a Moodle page would also be provided to a lesser extent as time allowed.  

Intervention 

The capstone project deliverable, and the intervention phase of the MoHO process of project 

development, was determined to be an Introduction to Sexuality and Occupational Therapy module to 

be integrated into a Foundations of Occupational Therapy course. This required collaboration with the 

instructor for that course to identify the most suitable means of aligning the module objectives with 

those of the course and with the identified program needs. Lines of communication were open for 

ongoing support and feedback throughout the process employing online tools such as Zoom for weekly 

meetings, Slack for resource sharing and general discussion, and Box for document hosting and sharing.  
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Applying a Model of Integrated Course Design to Module Development 

To help navigate and enhance the module development process, an all-in-one blueprint was 

created (See Appendix D) by following A Self-Directed Guide to Designing Courses for Significant 

Learning (Fink, 2003) that walks instructors through the process of applying the Model of Integrated 

Course Design (Fink, 2003, 2013) and concepts from the Taxonomy of Significant Learning (Fink, 2003, 

2013) to their own coursework. This guide is intended to be used for whole course development but was 

easily adaptable to shape the development of a single module to be integrated within an existing 

course.  

Initial Phase  

Situational Analysis. In this phase of the module development process, situational factors are 

assessed by considering the specific contexts of the teaching and learning situations such as the 

expected number of students, the level of the coursework, how often class meets and for how long, and 

the method of course delivery. For this module, there would be around 30-40 students in a graduate 

level cohort class that meets weekly, once for lecture and once for lab with expectations for self-

directed learning in between.  

Expectations of external groups are also considered during this phase such as sociocultural 

expectations in terms of what education these students should have regarding the content that they are 

studying, whether there are state or professional accreditation standards to meet with this education, 

and what the program expects of the course and students. This module was integrated into a 

foundations level course at the beginning of the program curriculum. The OT program must set 

objectives that meet professional ACOTE (ACOTE, 2018) standards with each level of course work 

meeting the associated standard levels. Students are expected to learn a foundational knowledge of OT 

theory and framework throughout this course paving the way for learning practical application of the 
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content further in the curriculum, thus the module design and implementation had to fit within those 

parameters. 

 Likewise, it is important to consider the nature of the subject during this analysis such as 

whether the subject matter is divergent in that learners are working toward multiple, equally valid 

interpretations, or convergent in that there is only a single, correct answer. Additionally worth 

considering is if the subject is cognitive in that it is mental, knowledge based learning, or if learning 

physical skills are also required. As this module is part of an overall OT course, many of these may be 

true. The module-specific content related to sexuality and intimacy in OT requires students to engage in 

learning that is both affective, meaning how learners feel, and cognitive, meaning how learners think. 

Learning is also achieved through a combination of theory and foundation levels of knowledge to which 

to base practical application of knowledge further in the program. Certain aspects of the learning goals 

require divergent thinking in terms of personally connecting with the content and self-defining concepts 

relating to sexuality and ethics, while other aspects require students to apply convergent thinking to 

make connections between the module content with overall course related content such as how the 

profession defines and connects sexuality to the OT profession and OT practice framework (OTPF; AOTA, 

2020).  

Characteristics of the students are to be taken into consideration during this phase such as the 

students’ living situations, their personal and professional goals, their reasons for enrolling in the 

program, their backgrounds, attitudes, knowledge, or skills they may have on the subject matter prior to 

enrollment, and what learning styles they may have. The students in this module are generally in the 

20–30-year-old range with some older students. Many students may be primarily focused on 

professional goals, some also on family responsibilities, and most may not be working full-time while in 

the program. Upon entering into the program, students may have a general understanding of OT 
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combined with varied knowledge, beliefs, and attitudes around topics of sexuality. In addition, many 

students may only have limited knowledge of how sexuality and OT intersect. 

Similarly, characteristics of the instructor are equally important to consider such as their 

background knowledge, experience, skills, and beliefs about the subject matter, their level of confidence 

and competence, whether they taught this content before, if they will continue teaching it, and their 

overall experience in the process of teaching. An instructor for the course is expected to have a 

background in OT with enough experience to teach foundational knowledge and a good level of teaching 

experience. Many instructors may also have limited knowledge, and varying attitudes and beliefs around 

sexuality and of the role of OT in addressing sexuality. For this module, the instructor does have OT 

experience, an exponential knowledge of learning theory and instructional design, and a positive 

attitude toward learning more about sexuality concepts and integrating this content into the course. 

Learning Goals. This method of course design implements a backwards design process where 

the end of the course is envisioned first, such as identifying what is expected of the students to 

understand by the end of the experience, and then work back to the beginning to best understand the 

right steps to take at the start of the course (Wiggins & McTighe, 2008). Thus, the first part of this phase 

of the process began with the development of learning goals for the module, applying concepts from the 

Taxonomy of Significant Learning (Fink, 2003, 2013). As shown in Table 1, the learning objectives were 

created with significant learning concepts in mind, each building off of and complementing each other.  
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Table 1 

Significant Learning Goals for Introduction to Sexuality and Occupational Therapy Module 

Learning Objective Significant Learning Concepts 
1. Discuss the relevance and value of sexuality 

content in occupational therapy education. 
• Foundational Knowledge 
• Integration 
• Human Dimension 
• Caring 
• Learning How to Learn 

 
2. Relate the topic of sexuality to occupational 

therapy practice. 
• Foundational Knowledge 
• Application 
• Integration 
• Human Dimension 

 
3. Define the components of sexuality including 

sex, gender, sexual orientation, intimacy, 
sexual health, and family planning. 

• Foundational Knowledge 
• Application 
• Integration 
• Caring 

 
4. Describe occupational therapy’s role in 

addressing sexuality. 
• Application 
• Integration 
• Human Dimension 
• Caring 

 
5. Anticipate barriers and ethical considerations 

for addressing sexuality in practice. 
• Integration 
• Human Dimension 
• Caring 

 
6. Relate the Permission-Limited Information-

Specific Suggestions-Intensive Therapy 
(PLISSIT) model to the occupational therapy 
process. 
 

• Application 
• Human Dimension 
• Caring 

 

7. Demonstrate a commitment to ongoing 
development of knowledge in sexuality 
related content in occupational therapy 
education. 

• Application 
• Integration 
• Caring 
• Learning How to Learn 
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Equally important, these learning goals incorporated OTSAF (Walker, 2020) and PLISSIT (Annon, 

1976) concepts in the decision-making process, both in what content students were expected to 

understand by the end of the module and to begin formulating ideas of what content and methods 

through which to address it. OTSAF provided the occupational lens in which to define sexuality related 

topics, and PLISSIT provided a means to learn and experience the levels of which to address sexuality 

topics in the program and in future practice. As part of the process of integrating the learning goals into 

the course and the program as a whole, the learning objectives had to be connected to the OTPF (AOTA, 

2020) to connect theory to professional application, and meet professional ACOTE standards (ACOTE, 

2018) for that level of coursework. 

Feedback and Assessment. The next step in this initial phase is to determine a means of 

feedback and assessment. Fink (2003, 2013) suggests that assessments should be educative and forward 

looking based on meeting the learning objectives which will further aid in the development of teaching 

and learning activities. Additionally, he suggests that opportunities for self-assessment be included in 

the course design. He coined the acronym “FIDeLity” to applying feedback, meaning that it should be 

frequent, immediate, discriminating (based on clear criteria and standards), and delivered lovingly. In 

this module, assessments will be in the form of self-directed learning activities and quiz questions that 

were designed to directly relate to this module’s content and to fit within a larger quiz connected to 

OTPF (AOTA, 2020) content in the course. 

 Teaching and Learning Activities. This is the stage of the initial design phase where student and 

instructor expectations are decided to promote significant learning. Fink (2003, 2013) notes that to 

increase significant learning, that activities be chosen that encourage active versus passive learning and 

offer the opportunity for students to do and engage more in the content and learning process. For this 

module, a homework document was created that consisted of options of self-directed learning activities 

to choose from for meeting each objective. Options include reading articles, listening to podcasts, or 
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watching videos based on learning preferences. Students are also expected to watch a pre-recorded 

lecture that is broken into four part video series that connect with the related learning objectives. The 

homework document also included brief reflective writing questions and links to online learning 

activities on the course page to get students more engaged with the content. Further, these activities 

aimed to prepare for in-lab discussions where students have an opportunity to apply what was learned 

and to personalize the content amongst their peers, thus making the learning more significant.  

 Final Check of Initial Phase. To close out the initial phase, certain criteria is suggested to be met 

to indicate good course design. These criteria are the steps indicated throughout the initial phase 

process - that a situational analysis was completed, significant learning goals were developed, feedback 

and assessment strategies were designed to be educative, active teaching and learning opportunities 

were provided, and that all the components of the course design thus far are integrated to reflect and 

support each other (Fink, 2003, 2013). For this module, not only was it important to make sure the 

components were integrated within the module but also to fit within the overall course content. Figure 

1 demonstrates how the Sexuality in OT module meets the criteria indicated in the initial phase when 

guided by the model of integrated course design (Fink, 2003, 2013). 
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Figure 1 

Applying the Model of Integrated Course Design (Fink, 2003, 2013) to Initial Phase of Module Design 
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Intermediate Phase 

Course Theme and Structure. With the initial phase complete, the next step is to integrate the 

components from the initial phase into a coherent whole. Doing this means deciding on the theme and 

structure of the course such as dividing the content up into segments that focus on key concepts, 

determining the amount of time to spend on each, and then arranging the main concepts into a cogent 

progression throughout the course. The value of this strategy is to set the stage for presenting questions 

and activities that become gradually more challenging along the way (Fink, 2003, 2013). In this module, 

the content was broken into four primary components, relating sexuality to OT education and practice, 

defining sexuality, identifying the role of OT in sexuality, and strategies for addressing sexuality in 

practice. It was determined that this module would be contained within one course week mid-semester 

following a lecture on the OTPF (AOTA, 2020) with time spent online doing self-directed activities and 

one lab session. 

Teaching Strategy. Fink (2013) notes that there is a distinct difference between teaching 

technique and a teaching strategy. Technique means employing a specific activity such as lecture, 

leading a discussion, or assigning work. A strategy means planning and employing combining methods of 

learning activities in a distinct sequence that harmonize together to build student interest and 

engagement in the learning process. It was important to collaborate with the instructor to assess the 

teaching strategy applied over the entire course and align the plan for this module to apply a similar 

strategy for optimal integration. This included following the strategies of listening to a lecture, doing 

online homework, then participating in the lab activities. 

Integration of Course and Instructional Strategies. This aspect of the process is most applicable 

when designing a whole course connecting elements from the initial phase to the established teaching 

strategy and applying it throughout the entire course in ways that may increase student learning. As this 

module was designed to be included in an established course, this step followed the schema already set 
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for the course. Within a week time block, the students would engage in the content and in similar order 

as they would in other modules throughout the curriculum of attending a lecture, doing online 

homework of self-directed learning activities that provide diverse challenges per objective, followed by a 

lab session with discussion and other learning activities based on the homework activities. 

Final Phase 

Grading System. The start of the final phase is to create a grading system for the course that 

reflects the scope of the established learning objectives and planned activities. This means determining 

which aspects to grade and what the relative weight that each aspect contributes to the overall course 

grade. This module was integrated into a course that already had an established grading system which 

was then designed to align with other modules in the course to include similar grading activities such as 

completion of the homework, engaging in lab discussions, and adding module specific quiz questions 

into a larger course quiz with other content.  

Debugging. At this stage it is important to anticipate and consider solutions for possible 

problems that may arise in the course design. This may mean anticipating if the students would have the 

time to complete required activities or be able to access the necessary resources. Some possible 

problems identified for this module were related to potential discomfort or disinterest in the topic of 

sexuality that may lead to limited engagement in the content and activities or that the layout or 

resources may not be able to meet a variety of learning needs. Potential solutions included designing 

content and activities that allowed for more personal connection with the content, offering appreciation 

for engagement in the subject matter, providing options of activities to meet each objective based on 

unique learning preferences, and to test the module with current students. 

Syllabus. Once the course is fully designed and set to launch, a course syllabus needs to be 

created to communicate the plans and expectations to the students. This module was designed to be 

integrated into a course with a pre-existing syllabus, so syllabus development was not a major part of 
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the module design process. However, collaboration with the instructor was used to determine where in 

the syllabus the module would fit and the appropriate way to describe it, which was to classify it as a 

special topic in diversity and provide a note that it was developed as part of a student capstone project. 

Evaluation Plan. The final step in the integrated course design process is to institute an 

evaluation plan of both the course and of the teaching. The overall course already has an evaluation 

survey set up at the end as with all other courses throughout the entire curriculum. However, for this 

module, pre-and-post surveys were included in the activities to assess a change in knowledge, attitudes, 

and beliefs about the topic of sexuality and how it relates to OT. Additionally, a plan to evaluate the 

module itself was included as part of the overall MoHO (Taylor & Kielhofner, 2017) guided capstone 

project process, covered in the following section. 

Assessment 

Usability Testing 

To assess the effectiveness of this module, usability testing was conducted with current OT 

students who had just recently gone through the foundations course and were familiar with the layout 

and course expectations. A usability testing guide was created to aid in the process (See Appendix E). 

This process of usability testing to evaluate the effectiveness and satisfaction with the learning module 

aligns well with the closing steps of instructional design, the model of integrated course design, and the 

MoHO (Taylor & Kielhofner, 2017) process guiding the overall project.  

Process 

 The usability testing used a remote, moderated strategy over Zoom. Remote meaning that the 

participant and the facilitator are in two different physical locations, and moderated meaning that the 

facilitator observes the participant in real time (Schade, 2013). The benefit of this method was that it 

provided flexibility for organizing space and time restraints for all parties involved. Specifically relevant 

for this project was that the student participant had the ability to be in the comfort of their own home 
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and allowed the facilitator to observe a fairly accurate picture of the student experience in using the 

module design and resources. Conducting the session over Zoom also provided the opportunity to apply 

both attitudinal and behavioral approaches in that the facilitator would be able to listen to student 

feedback, answer any questions, and observe their behaviors while engaging in the content.  

It is important to standardize the usability testing process to achieve consistent and reliable 

results. One method is through a five-step process. These steps are to plan the session, recruit 

participants, design the tasks, run the session, and analyze the results (“How to Run a Usability Test in 5 

Steps,” 2020). A usability testing guide was created to facilitate the process (See Appendix E). This guide 

followed a template that included what the testing is for, who the facilitator and participants would be, 

the type of test, where and for how long the test would take place, and scenarios and tasks for the 

participant to follow (Romadka, n.d.). Some examples include a scenario of being an OT student in the 

specific course and the tasks were to download and complete the online homework sheet that 

contained learning activities for each objective. Additionally, the guide included a section that listed 

discussion questions to consider throughout the testing process that provided opportunity for feedback 

on technical and personal aspects of the design. Technical examples include questions about navigation 

and ease of use of module and resources, if the links work, and if videos play correctly. Personal 

examples include accessibility of the learning activities, if the user felt the options were fair and 

satisfactory, and if they felt the resources prepared them to meet the course objectives.  

To support the facilitation of the testing, a usability testing notes template was created to use 

during each test session (See Appendix F). This provided a standardized means of tracking who was 

tested, when the testing took place, and what observations were made along with feedback received. 

This provided a mechanism through which to better cross-analyze the results of each test with the 

others, to note any commonalities of both good design and opportunities to improve upon the module. 

As this module was integrated into an existing course and shared many design elements with the overall 
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course design, feedback from the usability testing provided valuable information for other aspects of the 

course.  

Discussion 

Limitations and Lessons Learned 

There were several limitations of note during the overall capstone design process and during the 

development of the introduction to OT and sexuality module. Limitations faced were mainly due to time 

restraints of the capstone process being limited to a specific time-frame. Additionally, limitations in time 

were a factor for the instructors as they were engaged in their course-related obligations. This is worth 

noting as their involvement was important in deciding where to direct the capstone process, what 

deliverable would best suit the program needs, and evaluation of completed deliverables. 

The initial idea for the project was to create and provide resources that would be integrated 

throughout the entire program curriculum. The faculty needs assessment was utilized to determine 

which resources to create and into which courses the program considered most appropriate to include 

sexuality content. While the needs assessment did receive useful feedback from the faculty, a limitation 

is that it did not include any student feedback, which would have offered equally valuable information 

to the design process. 

To supplement the needs assessment survey, there was an intention of meeting with specific 

instructors who noted that they teach sexuality content and/or those who would like to include more 

sexuality content. This would have offered a well-rounded understanding of the best places and types of 

sexuality related content to be integrated within those courses. However, time and other 

responsibilities required of the faculty meant limited response to these inquiries. While integration of 

content into many courses throughout the entire curriculum would have been optimal, the 

aforementioned limitations made this endeavor difficult.  
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Results from the needs assessment survey indicated that an introductory module would be 

beneficial, thus the focus of the project shifted to creating a learning module to be integrated into a 

single course with additional resources provided for other courses as time allowed. The steps required 

to develop and integrate the introductory learning module took far more time than anticipated so 

meeting other aspects of the needs assessment proved challenging within the time frame. Despite these 

limitations, a faculty-facing Moodle page was created with some resources provided for the courses 

indicated in the needs assessment from which the instructors will have the opportunity to utilize in their 

own coursework as they so choose. In addition, a general tip sheet of ideas on how to integrate sexuality 

content throughout the curriculum was also created (See Appendix G).  

Time constraints also impacted the evaluation portion of the project and deliverables. Usability 

testing offered unique and relevant opportunities to assess the module design and usability of the 

learning strategies and resources used in the introductory module, although more time may have meant 

including more students in this process. Additionally, feedback from the instructor of the foundations 

course where the module was integrated was provided throughout the process, however, time 

limitations meant that additional faculty feedback was unable to be gathered on the module or Moodle 

page resources for any potential changes or inclusions that may further meet the program’s needs. 

Implications for Occupational Therapy 

 Based on research on OT providers and students combined with responses to the needs 

assessment, there are many barriers to addressing sexuality in practice and in OT school curricula. While 

there is limited sexuality education, there is agreement amongst OT providers and students for that 

knowledge gap to be filled by providing more educational opportunities in the area of sexuality and OT. 

This may be achieved through continuing education opportunities for OT providers, and by integration 

of sexuality content throughout OT curricula for OT students. This demonstrates a clear need for 
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ongoing research in the area of development and evaluation of providing more opportunities for 

sexuality education in OT.  

Further, OT educators and students looking to fill this gap may do so through capstone project 

research and development in this area. For example, pre-and-post surveys were built into this project’s 

introductory module that may be used for research to systematically assess student satisfaction with the 

module and changes in attitudes and beliefs about sexuality as it relates to OT. Similarly, OT educators 

or students may be able to build upon existing modules or create more education opportunities in other 

courses throughout OT program curricula following the module development process described in this 

paper. 

Conclusion 

 Sex and sexuality are considered relevant aspects of the OT process as indicated throughout the 

fourth edition of the OTPF (AOTA, 2020), and clients’ concerns in these areas deserve to be addressed as 

part of routine practice. Barriers noted in the literature about OTs and OT students’ personal biases and 

beliefs, and perceived lack of knowledge and competence in addressing sexuality may be overcome with 

more opportunities for sexuality education as it pertains to OT practice. Integrating sexuality content 

into OT curricula is one means through which to achieve this. This means that OT programs need to be 

more intentional about integrating sexuality related content as part of standard curricula development 

to reflect the OTPF and provide more educational opportunities for students to mitigate future barriers 

in practice. 

The aim of the capstone project was to close an existing knowledge gap in integrating sexuality 

content into OT school curricula through development of an introductory sexuality and OT module. The 

process was guided by MoHO (Taylor & Kielhofner, 2017), OTSAF (Walker, 2020), and PLISSIT (Annon, 

1976), as well as drawing from instructional design, learning theory, and UX research concepts and 
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methodology to ensure that the module integrated into a foundations course, aligned with professional 

ACOTE (ACOTE, 2018) standards, and met the overall needs of the OT program.  

Further research and curriculum development on the creation and integration of sexuality 

education in OT programs is recommended to better prepare OT students with increased knowledge, 

competence, and confidence to address these topics in future practice.   
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Appendix A: Needs Assessment Plan 

 

Information to gather through needs assessment 

• Instructor interest and comfort level in addressing sexuality and intimacy in courses 
• Which instructors/courses cover sexuality and intimacy currently 
• How much time spent, and through which means (lecture, activity, etc) 
• Which instructors/courses would like to include/increase sexuality and intimacy content 
• Which instructors/courses would best be suited for sexuality and intimacy content 
• What type of module would be most beneficial: standalone or integrative resources 
• What types of resources instructors/courses would find useful 

o Case studies, academic articles, activities, presentations, links to external resources such 
as TedTalks, documentaries, etc 

• Which topics to address through resources 
o Addressing personal attitudes and beliefs about sexuality and intimacy, initiating 

sexuality and intimacy conversations with patients/clients, disability and illness specific 
sexuality and intimacy issues, assessments and evaluation tools, interventions 

• Ideas for implementation (get faculty involved as this is a resource not only for students, but for 
them) 

 

Consider questions such as in the following table 

Questions for Developing a Situation-Specific Needs Assessment Plan 
Question Related Issues 

What is happening now? How are people presently performing? 
What results (levels of outputs and quality) are now being 
achieved? 

What should be happening? What are relevant work standards or performance objectives? 
What relationship exists between the organizations strategic 
business plan and employee performance? 
How do managers and others (customers/patients/students) 
want people to perform? 
What results should be achieved by employees? 
How much does management or other stakeholders (such as 
customers or shareholders) want this idea state to exist?  

How wide is the performance gap 
between “what is” and “what 
should be?” 
How important is the performance 
gap? 

How can the gap be measured? 
What historical trends are evident? 
Is the gap increasing over time? 
What effects (consequences) of the gap are evident in the 
organization? 
How does the gap affect individuals inside the targeted group? 
Outside the targeted group? 

How much of the performance 
gap is caused by deficiencies in 
knowledge, skills, or attitudes? 

Can the problem be broken down into parts? 
Are some parts of the problem (that is, subproblems) caused by 
deficiencies in knowledge, skills, or attitudes, while others are 
caused by deficiencies in the environment? 
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What solutions are cost effective 
and feasible? 

How should problems caused by environmental deficiencies be 
solved? 
How should subproblems caused by deficiencies in knowledge, 
skills, or attitudes be solved? 

What unintended side effects of 
taking corrective action can be 
predicted? 

Will efforts to investigate problems or subproblems change 
them because people will modify their behaviors during the 
investigation process? 
Will data collection efforts create expectations, realistic or 
otherwise, about management actions or solutions? 
Will decision makers interpret results of the needs assessment in 
conformity with logical conclusions reached, or will they impose 
their personal interpretations on results? 

Source: Rothwell, W. J., Benscoter, G. M., King, M., & King, S. B. (2016). Mastering the Instructional Design Process: a Systematic Approach 
(5th ed; p. 31). John Wiley & Sons.  

 

Which of these questions are we trying to answer/confirm with the needs assessment? 

• What is happening now? 
• What should be happening? 
• How wide is the performance gap between “what is” and “what should be?” 
• How important is the performance gap? 
• How much of the performance gap is caused by deficiencies in knowledge, skills, or attitudes? 

 

Develop several objectives for the needs assessment  

• Understand instructor interest and comfort level in addressing sexuality and intimacy 
• Determine which instructors and courses cover sexuality and intimacy currently and assess how 

much time spent, and through which means content is covered 
• Identify which instructors would like to include/increase sexuality and intimacy content 
• Determine which instructors and courses would best be suited to include sexuality and intimacy 

content 
• Compare types of modules to best suit needs: standalone or integrative resources 
• Collaborate with instructors on types of resources most relevant to courses 
• Select topics to address through resources 
• Develop ideas for project implementation 
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Appendix B: Needs Assessment Proposal 

 

Description of the target audience 

• OTD Faculty 
o Stakeholders and collaborators who will receive questionnaires and end product 

learning materials for use in course curricula 
• OTD Director 

o Stakeholder, head decision maker to approve needs assessment process and use of 
learning materials 

 

List of possible instruments and protocols or questions and possible format 

• Survey questionnaire 
o For use in identifying needs assessment objectives 
o Approval from program director as needed to disseminate 
o Delivered online through program’s Qualtrics survey service 
o Both structured and unstructured questions to identify qualitative and quantitative data 
o 1 week timeframe for responses 

• Review of OTD program courses and syllabi (other course specific materials) 
• Results of responses summarized in report shared with site mentor 

o Summary shared with OTD faculty and director as needed/wanted 
 

What is needed to carry out the plan 

• Qualtrics account 
• Director approval as needed 
• Site mentor collaboration 
• ACOTE Standards for reference 
• Curriculum materials (syllabi and other documents) to supplement questionnaire 
• 1–2-week timeframe to disseminate questionnaire and receive responses 
• Additional 1–2-week time frame to assess and summarize findings 
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Appendix C: Program Needs Assessment Survey 

 

 
Sexuality and OT Learning Module Needs Assessment Survey 

 
1. Please review the summary of the 

Occupational Therapy Sexual 
Assessment Framework (OTSAF) to 
better understand what falls under the 
umbrella of sexuality and intimacy. 

 

 
2. Please indicate whether you agree or 

disagree with the following statement: 
 
There is value in including sexuality and 
intimacy content into the OTD 
curriculum. 
 

� Strongly disagree 
� Somewhat disagree 
� Somewhat agree 
� Strongly agree 

3. Which courses do you feel would be 
best suited to including sexuality and 
intimacy content? Select all that apply. 

� Course name 1 
� Course name 2 
� Course name 3 
� Course name 4 
� None, briefly explain 

 
4. Do you currently include sexuality and 

intimacy content in your courses? 
� Yes 
� No 

 
5. Please list which courses you teach that 

currently include sexuality and intimacy 
content, followed by the approximate 
number of hours spent on sexuality 
and intimacy content. 

� Course name 1 
� Course name 2 
� Course name 3 
� Course name 4 

 

1 
1 
1 
1 

2 
2 
2 
2 

3 
3 
3 
3 

4 
4 
4 
4 

5+ 
5+ 
5+ 
5+ 

6. Through which methods do you include 
sexuality and intimacy content in your 
courses? Select all that apply. 

� Lecture 
� Discussion 
� Activities 
� Assignments 
� Other 
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7. Which type of learning module style do 
you feel would be most beneficial? 

� Standalone Moodle page for independent 
study by students 

� Faculty Moodle page 
 

8. Please indicate whether you agree or 
disagree with the following statement: 
 
It would be beneficial for students to 
include an activity that provides an 
interactive introduction to core 
concepts of sexuality and OT, such as 
defining sexuality and intimacy, the 
role of OT in addressing sexuality and 
intimacy, ethical considerations, and 
models of practice. 

� Strongly disagree 
� Somewhat disagree 
� Somewhat agree 
� Strongly agree 

9. Which of the following learning 
resources would be beneficial to 
include in the Moodle page? Select all 
that apply. 

� Presentations 
� Learning activities 
� Articles 
� Case studies 
� Infographics 
� Patient handout examples 
� Links to sexuality related resources 
� Suggestions for guest speakers 
� Other suggestions 

 
10. Which of the following topics or issues 

would be beneficial to address within 
the Moodle page? Select all that apply. 

� Exploring students’ personal attitudes and 
beliefs around sexuality and intimacy 

� Introduction to the role of OT in addressing 
sexuality and intimacy 

� Overview of models of practice related to 
sexuality and intimacy 

� Condition specific issues that relate to 
sexuality and intimacy 

� Population specific issues related to 
sexuality and intimacy 

� Assessment and evaluations to address 
sexuality and intimacy  

� Intervention ideas to address sexuality and 
intimacy 

� How to's on discussing sexuality and 
intimacy with clients 

� Other suggestions 
 

Are there any additional comments or concerns you would like to add about this project? 
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Appendix D: Module Development Guide 

Applying Model of Integrated Course Design to 
Introduction to Sexuality and Intimacy in OT Module 

 
Note: 

Black text = Source: Fink, L. D. (2003). A self-directed guide to designing courses for significant 
learning. University of Oklahoma, 27(11), 1-33. 

Purple text = Original content related to the project 

Initial Phase: Build Strong Components 

1. Identify important situational factors. 

Specific Context of the Teaching and Learning Situation 

• How many students are in the class? 
• Is the course lower division, upper division, or graduate level? 
• How long and frequent are the class meetings? 
• How will the course be delivered: via live classroom instruction, interactive TV, as an online 

course, or some combination? 

There are typically 30-40 students in a graduate level cohort. Class meets once for lecture/online and 
once for lab. Online portions may be influenced by student living situations, schedules, potential 
distractions, internet access. Both online and in class student interest in the topic may affect the class. 

Expectations of External Groups 

• What does society at large need and expect in terms of the education of these students, in 
general or with regard to this particular subject? 

• Do the states or related professional societies have professional accreditation requirements that 
affect the goals of this learning experience? 

• What curricular goals does the institution or department have that affect this course or 
program? 

Module will be integrated into a foundations course, base level course within the entire curriculum. In 
this course, students are expected to learn foundational level knowledge, not necessarily the practical 
application of OT service delivery. Module design and implementation will have to fit within those 
parameters. 

Nature of the Subject 

• Is this subject matter convergent (working toward a single right answer) or divergent (working 
toward multiple, equally valid interpretations)? 

• Is this subject primarily cognitive or does it include the learning of significant physical skills as 
well? 

• Is this field of study relatively stable, in a period of rapid change, or in a situation in which 
competing paradigms are challenging each other? 

The subject matter of sexuality requires learners to engage in cognitive and affective strategies. It will be 
a combination of theory and practicality. While the vastness of the topic of sexuality requires divergent 
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thinking, connecting it to the OTPF will require convergent thinking. The topic may be sensitive and 
personal for some students. This may also be true for OT clients as well as for OTs within the profession, 
however the topic is gaining more traction and acceptance in practice and subsequently within OT 
school curricula. 

Characteristics of the Learners 

• What is the life situation of the students at the moment: full-time student, part time working 
student, family responsibilities, work responsibilities, and the like? 

• What life or professional goals do students have that relate to this learning experience? 
• What are their reasons for enrolling? 
• What prior experiences, knowledge, skills, and attitudes do the students have regarding the 

subject? 
• What are the students’ learning styles? 

Students are primarily in 20s-30s, some students may be older. The primary focus will likely be on 
professional goals with some also focusing on family goals due to that stage in life. Students will likely 
not be working while in school. The population and profession may have initial hesitance towards the 
topic. Students may have limited prior knowledge of the vast scope of sexuality and its role within OT 
practice. Students in this course also have limited knowledge of OT so a challenge is learning both OT 
basics and how sexuality connects to it. 

Characteristics of the Teacher 

• What prior experiences, knowledge, skills, and attitudes does this teacher have in terms of the 
subject of this course? 

• Has the teacher taught this subject before or is this the first time? 
• Will this teacher teach this course again in the future or is this the last time? 
• Does the teacher have a high level of competence and confidence in this subject or is this on the 

margins of the teacher ’s zone of competence? 
• What prior experiences, knowledge, skills, and attitudes does this teacher have in terms of the 

process of teaching? (That is, how much does this teacher know about effective teaching?) 

Instructor of the course where module will be integrated has exponential knowledge of learning design. 
Has positive attitude towards the topic of sexuality in OT and integration into curricula. Strengths are 
care for students and passion in learning focused design (significant learning!) 

Special Pedagogical Challenge 

• What is the special situation in this course that challenges the students and the teacher in the 
desire to make this a meaningful and important learning experience? 

This is one of the first courses that incoming students take. The challenge is the combined stresses of 
getting acclimated with graduate school life, perhaps living away from home, getting to know other 
students (and themselves), all the while getting to know the foundations of OT and even more with this 
module learning the basics about a sensitive topic. What they learn in this course sets the stage for 
concurrent and future courses in the program. 
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2. Identify important learning goals 

Apply the Taxonomy of Significant Learning when creating learning objectives: 

• Foundational knowledge: Knowledge about the phenomena associated with the subject and the 
conceptual ideas associated with those phenomena 

• Application: An ability to use and think about the new knowledge in multiple ways, as well as the 
opportunity to develop important skills 

• Integration: The ability to connect one body of knowledge with other ideas and bodies of 
knowledge 

• Human dimension: Discovering how to interact more effectively with oneself and with others 
• Caring: The development of new interests, feelings, and values 
• Learning how to learn: Developing the knowledge, skills, and strategies for continuing one ’s 

learning after the course is over 

Questions for formulating significant learning goals: 

Foundational Knowledge 

• What key information (facts, terms, formula, concepts, relationships . . .) is important for 
students to understand and remember in the future? 

• What key ideas or perspectives are important for students to understand in this course? 

Application 

• What kinds of thinking are important for students to learn here: 
o Critical thinking, in which students analyze and evaluate? 
o Creative thinking, in which students imagine and create? 
o Practical thinking, in which students solve problems and make decisions? 

• What important skills do students need to learn? 
• What complex projects do students need to learn how to manage? 

Integration 

• What connections (similarities and interactions) should students recognize and make . . . 
o Among ideas within this course? 
o Among the information, ideas, and perspectives in this course and those in other 

courses or areas? Between material in this course and the students’ own personal, 
social, and work lives? 

Human Dimension 

• What can or should students learn about themselves? 
• What can or should students learn about interacting with people they may actually encounter in 

the future? 

Caring 

• What changes would you like to see in what students care about, that is, any changes in their: 
o Interests? Values? Feelings? 
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Learning How to Learn 

• What would you like for students to learn about: 
o How to be a good student in a course like this? 
o How to engage in inquiry and construct knowledge with this subject matter? 
o How to become a self-directing learner relative to this subject? That is, have a learning 

agenda of what else they need and want to learn and a plan for learning it? 
 

Identified Learning Goals and associated categories of Taxonomy of Significant Learning 

Learning Objective Significant Learning concepts 
Discuss the relevance and value of sexuality 
content in occupational therapy education. 

Foundational Knowledge 
Integration 
Human Dimension 
Caring 
Learning How to Learn 

Relate the topic of sexuality to occupational 
therapy practice. 

Foundational Knowledge 
Application 
Integration 
Human Dimension 

Define the components of sexuality including sex, 
gender, sexual orientation, intimacy, sexual 
health, and family planning. 

Foundational Knowledge 
Application 
Integration 
Caring 

Describe occupational therapy’s role in 
addressing sexuality. 

Application 
Integration 
Human Dimension 
Caring 

Anticipate barriers and ethical considerations for 
addressing sexuality in practice. 

Integration 
Human Dimension 
Caring 

Relate the Permission-Limited Information-
Specific Suggestions-Intensive Therapy (PLISSIT) 
model to the occupational therapy process. 

Application 
Human Dimension 
Caring 

Demonstrate a commitment to ongoing 
development of knowledge in sexuality related 
content in occupational therapy education. 

Application 
Integration 
Caring 
Learning How to Learn 

 

3. Formulate appropriate feedback and assessment procedures 

Apply an approach of educative versus “audit-ive” assessment. Rather than applying backward-looking 
assessment of creating assessments at the end, create forward looking assessment. Create assessment 
and feedback ideas based on the learning objectives first then design activities to meet the learning 
objectives. Apply “FIDeLity” feedback: frequent, immediate, discriminating, and delivered lovingly. 
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Procedures for Educative Assessment  

1. Forward-Looking Assessment 

Formulate one or two ideas for forward-looking assessment. Identify a situation in which students are 
likely to use what they have learned, and try to replicate that situation with a question, problem, or 
issue.  

• Quiz Questions and self-directed learning activities 
• Discussion activities as assessment 

o Coming back from small groups and reporting together as a large group 

2. Criteria & Standards Select one of your main learning goals and identify at least two criteria that 
would distinguish exceptional achievement from poor performance. Then write two or three levels of 
standards for each of these criteria.  

Objective:  

• Define the components of sexuality including sex, gender, sexual orientation, intimacy, sexual 
health, and family planning. 

Criteria: 

• Reflection question that asks for a self-defined description 
• WHO definitions of sexuality and sexual health 
• OTSAF definitions connected to real world examples 

3. Self-Assessment What opportunities can you create for students to engage in self-assessment of their 
performance?  

• Self-reflective writing prompts throughout homework 
• Contribution to learning activities and group discussions 
• Survey 

4. “FIDeLity” Feedback What procedures can you develop that will allow you to give students feedback 
that is: Frequent, Immediate, Discriminating (based on clear criteria and standards), Lovingly delivered 

Strategies for including FIDeLity feedback: 

• During presentation portion offer heartfelt appreciation for student engagement in the course 
content and in completing surveys 

o Call to action (surveys indicating initial and continued interest in this topic) 
• Provide feedback along with quiz questions, both for correct and incorrect answers 

Learning Activity as Assessment ideas (to be done online and in Lab): 

• Homework to engage in content for self-assessment such as construct and definition matching 
activity; surveys before and after to assess self-defined comfort and interest in topic 

• “Listen in” on small group discussions 
o After small groups, come back together as large group and each share answers 
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4. Select effective teaching and learning activities 

After carefully analyzing the teaching and learning situation, identifying the learning goals, and 
formulating feedback and assessment procedures, you now face two questions: what will the students 
actually do (the learning activities) and what will you do (the teaching activities) to make significant 
kinds of learning happen? Use active learning strategy that allows instructors to do four important tasks: 
 

• Analyze what is valuable in both traditional and contemporary ideas about teaching. 
• Identify the key activities that allow effective teachers to be effective. 
• Generate appropriate teaching and learning activities for a given subject that are consistent with 

the principles of active learning. 
• Reveal the synergistic interdependence among the three components of active learning 

 
Action: Identify some learning activities to add to your course that will give students a “Doing” or 
“Observing” Experience. What “Rich Learning Experiences” are appropriate for your course? 
 
Activity ideas: 

Doing Observing Rich Learning Experiences 
Choosing which independent 
study option to best suit their 
learning needs in meeting the 
learning objectives 

Watch and listen to pre-recorded 
presentation that summarizes the 
content options to meet the 
learning objectives 

Reflection questions to 
prepare for and engagement 
in lab learning activities and 
group discussions 

 
Action: What kinds of Reflective Dialogue can you incorporate into your course? 
 
Reflective Dialogue ideas: 
Questions to consider through reflective dialogue independently as homework and then as discussions 
and activities with peers in lab: 

• How would you define sexual health and sexuality? 
• What are your thoughts on OT addressing sexuality? 
• What may be some barriers in addressing sexuality? 
• What may be some ethical considerations of addressing or not addressing sexuality? 
• What are some everyday examples that would fall under each of the OTSAF constructs? 
• Where does PLISSIT fit within the OT process? 
• What are some strategies to show clients that OT is a safe space to address sexuality concerns? 

 
Action: Other than lectures, what ways can you identify to cause students to get their initial exposure to 
subject matter and ideas (preferably outside of class)? 
 
Podcasts, articles, videos, websites, presentation 
 
Resources/Learning Materials 

• Occupational Therapy Practice Framework 4 (AOTA, 2020) 
• Occupational Code of Ethics (AOTA, 2020) 
• AOTA Sexuality Fact Sheet 
• WHO definitions on Sexuality and Sexual Health 

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/Sexuality.aspx
https://www.who.int/health-topics/sexual-health
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• OT After Dark Podcast  
o Episodes most relevant to this module: 

 1: Sex is an ADL 
 7 (6.9): Getting (ex)PLISSIT 
 10: The Spectrum of Gender 
 15: Getting Schooled on Sex 
 17: Flirting with the Therapeutic  
 21: Writing the Book on Sex and OT  
 23: A Story of a Transition 
 25: OPISI: The first OT assessment of sexuality and intimacy 
 26: Researching Sex with Margaret McGrath 

• OPISI Manual and Materials 
o Development of the Occupational Performance Inventory of Sexuality and Intimacy: 

Phase one (Walker et. al., 2020)  
• YouTube video - The PLISSIT Model: 4 levels of Intervention for Treating Sexual Health problems  
• Research article  

o Occupational Therapy Students’ Views on Addressing Sexual Health (Areskoug-Josefsson 
& Fristedt, 2019) 

• Presentation - Introduction to OT and Sexuality by Jenn Hutchinson OTD/S 

Optional Resources 

• Case study article referenced in presentation - Thomas, H. (2016). Sexual function after stroke: A 
case report on rehabilitation intervention with a geriatric survivor. Topics in Geriatric 
Rehabilitation 32(3), 204-209. https://doi.org/10.1097/TGR.0000000000000111 

• Sex and Intimacy OT – Introduction to sexuality and OT free CEU course 
• Sexuality and OT Textbook – Sexuality and Occupational Therapy: Strategies for Persons with 

Disabilities  
• Sex is an ADL – Student created sexuality resource site 
• Sexuality and Occupational Therapy – Another site that started as a student project on sexuality 

and OT resources 
• Sex, Love, and OT – And yet another great resource site started by a student 
• Student articles by Jenn, the creator of this intro module 

o Literature Review: Preparing Occupational Therapists to Address Sexuality in Practice 
(Hutchinson, 2020) 

o Energy Conservation and CRF (Hutchinson, 2020) 
 

5. Make sure the primary components are integrated 

Integrating the Three Components. The other part of the integration process involves the three 
components. The learning goals, the teaching and learning activities, and the feedback and assessment 
procedures all need to support each other. Use a table to organize and structure the components to 
demonstrate integration. 

 

 

 

https://otafterdark.com/
https://uindy.edu/health-sciences/ot/opisi
https://www.youtube.com/watch?v=vJ6RUWBCuS4
https://www.youtube.com/watch?v=MxR9z37a8Kg
https://doi.org/10.1097/TGR.0000000000000111
https://www.sexintimacyot.com/
https://myaota.aota.org/shop_aota/product/900444U
https://myaota.aota.org/shop_aota/product/900444U
https://sites.google.com/view/sex-is-an-adl/
https://sexualityandoccupationaltherapy.weebly.com/
https://www.sexloveandot.com/
https://www.enbyot.com/otd-capstone-project/
https://www.enbyot.com/otd-capstone-project/
https://www.enbyot.com/otd-capstone-project/
https://www.enbyot.com/otd-capstone-project/
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Integrating Components of Introduction to Sexuality in OT Module 

Objectives Method of 
Evaluation 

Method of 
Instruction 

Resources/ 
Learning Materials 

Discuss the 
relevance and 
value of 
sexuality 
content in 
occupational 
therapy 
education. 

Discussion Presentation 
 
Podcast 
 
Article 

Complete 
 

• Pre–Module Survey  
 
Select one or more of the following options 
 

• Listen: OT After Dark Podcast (Choose 1) 
o 15: Getting Schooled on Sex  
o 21: Writing the Book on Sex and OT  

 
• Read: Occupational Therapy Students’ 

Views on Addressing Sexual Health 
(Areskoug-Josefsson & Fristedt, 2019) 

 
Reflect 
  

• Briefly describe the relevance and value of 
sexuality content in OT education. 
 

Relate the topic 
of sexuality to 
occupational 
therapy 
practice  
 
 
 
 
 
 
 
 
 

Discussion 
 
Quiz 
 
 
 
 
 
 
 
 
 
 
 
 

Presentation 
 
Podcast 
 
Article 
 
 
 
 
 
 
 
 
 
 
 
 
 

Review 
 

• OTPF 4 (AOTA, 2020) 
 
Select one or more of the following options 
 

• Read: AOTA Fact Sheet: Sexuality and the 
Role of Occupational Therapy 

 
• Listen: OT After Dark Podcast (Choose 1) 

o 1: Sex is an ADL 
o 26: Researching Sex with Margaret 

McGrath 
 

• Read: Development of the Occupational 
Performance Inventory of Sexuality and 
Intimacy: Phase one (Walker et. al., 2020) 

 
• Review: OPISI Manual and Materials 

(Walker, 2020) 
 

 
 

https://otafterdark.com/
https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/Sexuality.aspx
https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/Sexuality.aspx
https://otafterdark.com/
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Watch 
 

• Part 1: Introduction to Sexuality in OT 
presented by Jenn Hutchinson (Class of 
2021)  

 
Define the 
components of 
sexuality  
 
 

Discussion 
 
Quiz 

Presentation 
 
Article 
 
Website 
 
Podcast 
 

Reflect 
  

• How would you define sexual health and 
sexuality? 

 
Select one or more of the following options 
 

• Read: WHO definitions on Sexuality and 
Sexual Health 

 
• Listen: OT After Dark Podcast (Choose 1) 

o 10: The Spectrum of Gender 
o 23: A Story of a Transition 
o 25: OPISI: The first OT assessment 

of sexuality and Intimacy 
 

Review 
• OPISI Manual OTSAF section (Walker, 2020) 

 
Watch 
 

• Part 2: Introduction to Sexuality in OT 
presented by Jenn Hutchinson (Class of 
2021) 

 
Complete Activities 
 

• OTSAF matching activity 
• Connective OTSAF to OTPF activity 

 
Reflect 
  

• What are some everyday examples that 
would fall under each of the OTSAF 
constructs? 
 

Describe 
occupational 
therapy's role in 
addressing 
sexuality  

Discussion Presentation 
 
Article 
 
Podcast 

Reflect 
  

Discuss your thoughts about OT addressing 
sexuality. 

 

https://www.who.int/health-topics/sexual-health
https://www.who.int/health-topics/sexual-health
https://otafterdark.com/
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Select one or more of the following options 
 

• Read: AOTA Fact Sheet: Sexuality and the 
Role of Occupational Therapy 

 
• Listen: OT After Dark Podcast (Choose 1) 

o 1: Sex is an ADL 
o 26: Researching Sex with Margaret 

McGrath 
 

Anticipate 
barriers and 
ethical 
considerations 
for addressing 
sexuality in 
practice  
 
 

Discussion Presentation 
 
Article 
 
Podcast 

Review 
 

• Occupational Therapy Code of Ethics 
(AOTA, 2020) 

 
Select one or more of the following options 
 

• Listen: OT After Dark Podcast (Choose 1) 
o 1: Sex is an ADL 
o 17: Flirting with the Therapeutic 

Relationship 
Watch 
 

• Part 3: Introduction to Sexuality in OT 
presented by Jenn Hutchinson (Class of 
2021)  

 
Reflect 
 

• What may be some barriers in addressing 
sexuality? 

• What may be some ethical considerations 
of addressing or not addressing sexuality? 

• Briefly describe the role of OT in addressing 
sexuality. 

 
Relate the 
Permission-
Limited 
Information-
Specific 
Suggestions-
Intensive 
Therapy 
(PLISSIT) model 
to the 

Discussion 
 
Activity 

Presentation 
 
Article 
 
YouTube 
video 
 
Podcast 

Select one or more of the following options 
 

• Watch: The PLISSIT Model: 4 levels of 
Intervention for Treating Sexual Health 
Problems 

 
• Listen: OT After Dark Podcast  

o 6.9 (7): Getting (ex)PLISSIT 
 

• Review: OPISI Manual PLISSIT section 
(Walker, 2020)  

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/Sexuality.aspx
https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/Sexuality.aspx
https://otafterdark.com/
https://otafterdark.com/
https://www.youtube.com/watch?v=vJ6RUWBCuS4
https://www.youtube.com/watch?v=vJ6RUWBCuS4
https://www.youtube.com/watch?v=vJ6RUWBCuS4
https://otafterdark.com/
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occupational 
therapy process 

Watch 
 

• Part 4: Introduction to Sexuality in OT 
presented by Jenn Hutchinson (Class of 
2021) 

 
Complete Activity 
 

• PLISSIT fill in the blank activity 
 
Reflect 
 

• Where does the PLISSIT model fit within 
the OT process? 
 

Demonstrate a 
commitment to 
ongoing 
development of 
knowledge in 
sexuality 
related content 
in occupational 
therapy 
education 

Survey Presentation 
 
Podcast 
 
Article 

Select one or more of the following options 
 

• Listen: OT After Dark Podcast (Choose 1) 
o 15: Getting Schooled on Sex  
o 21: Writing the Book on Sex and OT  
o 26: Researching Sex with Margaret 

McGrath 
 

• Read: Occupational Therapy Students’ 
Views on Addressing Sexual Health 
(Areskoug-Josefsson & Fristedt, 2019) 
  

Reflect 
• What are some strategies to show clients 

that OT is a safe space to address sexuality 
concerns? 

 
• What questions or topics do you have 

about sexuality and OT that you would like 
to pursue throughout the curriculum? 

 
Complete (after lab discussions) 
 

• Post–Module Survey 
 

 

 

 

 

 

https://otafterdark.com/
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Final Check and Review of INITIAL DESIGN PHASE.  

A major benefit of this planning model is that it provides specific criteria for assessing the quality of 
course design through five primary components. It suggests that good course design meets the following 
criteria: 

1. In-Depth Analysis of Situational Factors: It is based on a systematic review of all the major situational 
factors, in order to define the situational constraints and opportunities of the course. 

2. Significant Learning Goals: It includes learning goals focused on several kinds of significant learning, 
not just “understand-and-remember” kinds of learning. 

3. Educative Feedback and Assessment: It includes the components of educative assessment: forward-
looking assessment, opportunities for students to engage in self-assessment, clear criteria and 
standards, and “FIDeLity” feedback. These allow the feedback and assessment to go beyond auditive 
assessment. 

4. Active Teaching/Learning Activities: It includes learning activities that engage students in active 
learning by incorporating powerful forms of experiential and reflective learning, as well as ways of 
getting basic information and ideas. 

5. Integration/Alignment: All the major components of the course are integrated (or aligned). That is, 
the situational factors, learning goals, feedback and assessment, and the teaching/learning activities all 
reflect and support each other. 

 

Intermediate Phase: Assemble the Components into a Coherent Whole 

After you have created the basic components of the course, identify ways of organizing these activities 
into a powerful and coherent whole. This is done by creating a course structure, selecting, or creating an 
instructional strategy, and then integrating the structure and strategy into an overall scheme of learning 
activities. 

 

6. Create a thematic structure for the course 

Creating a course structure simply means dividing the semester into 4 to 7 segments that focus on the 
key concepts, issues, or topics that constitute the major foci of the course. Then you arrange these 
concepts or topics into a logical sequence and decide how many weeks or class sessions to allocate to 
each one (Figure 4.5 for reference). One major value of doing this is seeing more readily how to create 
questions or assignments for students that gradually become more complex and more challenging. 

In collaboration with course instructor, the module will be designed and integrated into the course and 
align with the overall course curriculum.  

• Module will be delivered in the middle of the semester so learners will have 
foundational knowledge (have read AOTA ethics) 

• Part of the week on the OTPF lecture and quiz 
• Will be followed by occupational profile building and interviewing skills (may be able to 

apply PLISSIT approach to asking questions) 
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Action: Identify 4 to 7 major concepts, issues, or topics for your course. What is the appropriate 
sequence for introducing these to the students? What initial ideas do you have for assignments or 
problems that would reflect the increasing complexity of the subject as students move from topic to 
topic? 

For the Introduction to Sexuality in OT Module only: 

1. Importance of sexuality in OT education and student lives 
2. Importance of sexuality in OT practice 
3. Definitions of sexuality related concepts 
4. The role of OT in addressing sexuality 
5. Ethics and barriers to addressing sexuality 
6. Strategies to address sexuality 

 

7. Select or create a teaching strategy 

One important conceptual distinction needs to be made between teaching techniques and an 
instructional strategy. A teaching technique is a discrete, specific teaching activity. Lecturing, leading 
discussions, setting up small group work all are teaching techniques. An instructional strategy, on the 
other hand, is a set of learning activities, arranged in a particular sequence so that the energy for 
learning increases and accumulates as students go through the sequence. This usually requires, among 
other things, that you set up some activities that (a) get students ready or prepared for later work, (b) 
give them opportunities to practice—with prompt feedback—doing whatever it is you want them to 
learn to do, (c) assess the quality of their performance, and (d) allow them to reflect on their learning. 
To assist in this, the “Castle Top” diagram below can help you develop a sequence of in-class and out-of-
class activities.  

A teaching strategy will be chosen in collaboration with instructor of course to align with strategies 
consistent with those used in other modules within the course. 

 

Action: Sketch out a sequence of varied activities using some of the learning activities you identified in 
Phase I. 

For the week of Introduction to Sexuality and OT Module only: 

In class activity:  

• OTPF Lecture 

Out of class activities:  

• Complete homework 
o Self-directed learning activities for each objective 
o Reflection questions 
o Pre-recorded lecture 

In class activity 

• Small group discussion and activities 
o Followed by larger group discussion 
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8. Integrate the course structure and the instructional strategy to create an overall scheme of 
learning activities 

This is the time to dynamically integrate the course structure and the instructional strategy for the 
whole course. It can be helpful to create a diagram of the course structure and the instructional 
strategy—and then find ways to enhance how these two components work together. A good course 
design includes both differentiation and integration of learning activities 

• Differentiation may be reflected by 
o Variety in the type of learning activities from day to day within each 1-3 block of time 
o Development in the complexity and challenge of the learning from overall course topics 

covered from start to end of semester 
• Integration should be reflected within each topical unit of time and in the progression through 

each of the topical units.  

At this point a week-by-week layout may be created considering the questions:  

• What activities need to come first, i.e., how should the course begin?  
• With what activities do you want to conclude, i.e., how should the course end?  
• What sequence of activities will enhance learning in the middle of the course? 

 

Action: Pace out the sequence of learning activities for the course. Planning out the schedule 
concludes the INTERMEDIATE DESIGN PHASE of the course design process. 

 

In collaboration with course instructor, the module will be designed and integrated to align with the 
overall course curriculum structure and scheme of learning activities. 

 

For Introduction to Sexuality in OT Module week only 

Week Class Session Between Classes Class Session 
Sexuality 
in OT 
module 

OTPF lecture Complete homework 
 

• Self-directed learning 
activities for each 
objective 

• Reflection questions 
• Pre-recorded lecture 

 

Discussion 
 

• Small group discussion 
• Larger whole class group 

discussion 
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Final Phase: Finish Important Remaining Tasks 

9. Develop a grading system 

This is the time to develop a grading system. It should reflect the full range of learning goals and 
activities, but it is also important to remember that you do NOT have to grade everything. In addition, 
the relative weight of each item as it affects the course grade should reflect the relative importance of 
that activity.  

Action: What are the key components of your grading system?  

Action: What will be the relative weight of the grade components? Are you going to determine that 
yourself, or will you involve the class in this process? 

As this is only a single module within an entire course, collaboration with course instructor will be 
needed to identify the best way to integrate this module into the overall course grading system 

• Quiz questions 
• Completing homework 
• Engagement in learning activities and group discussions 

 
 

10. Debug the possible problems 

Now is the opportunity to "de-bug" the design by analyzing and assessing your "first draft” of the 
course. Among other things, this means checking for possible problems. For example: 

• Will the students have time to do their out-of-class assignments?  
• Will they be able to obtain the necessary resources? (e.g., How many students will be trying to 

obtain reading material reserved in the library at the same time?) 

 

Action: What problems might arise in the course design as you envision it at this time? What might you 
do to solve these problems? 

Potential problems 

• Student discomfort with topic 
• Student disinterest with topic 
• Limited student engagement with learning activities out of class 
• Accessibility an ease of use of module resources 
• Faculty buy in and support 

Potential solutions 

• Offer disclaimers about topic and students need to take care of themselves 
• Emphasize the relevance and importance of the topic 
• Express heartfelt appreciation for engagement and interest in presentation 
• Allow students to select from different means of engaging with the content 
• Faculty meeting explaining how it will benefit both them and the students 
• Testing the module with current students to identify issues and solutions 
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11. Write the course syllabus 

At this point a course syllabus may be drafted and may include: 

• General management information—the teacher ’s name, office hours, phone, e-mail address, 
and so on 

• Goals for the course 
• Structure and sequence of class activities, including due dates for major assignments, tests, and 

projects 
• Text and other required reading material 
• Grading procedures 
• Course policies: attendance, work turned in late, make-up exams, penalties for academic 

misconduct, and the like 
• Note about accommodations 

Action: What information do you want in the course syllabus? How do you want to communicate the 
syllabus to students? 

Since this is only a single module within the scheme of an entire course, this will just be an opportunity 
to identify where the module fits in the syllabus for best flow. As for a “syllabus” for the module only, an 
outline for the module will be included on the learning platform page. 

 

12. Plan an evaluation of the course and of your teaching 

It is especially important to plan an evaluation of the course itself and of your own teaching. This is the 
only way you can get the information and insights you need in order to make the course better and to 
improve your own teaching over time. Keep these points in mind while evaluating course and teaching: 

• You can collect feedback throughout the semester as well as at the end.  
• You can use a variety of information sources: 

o Video/audio tape of the class sessions  
o Student ratings of instruction  
o Student interviews and/or questionnaires  
o Outside observers (e.g., colleagues, instructional consultant, Students Consulting on 

Teaching)  
o Test results 

 

Action: What sources will you use to evaluate the course and your teaching? What questions are you 
trying to answer with this evaluation? 

For the Introduction to Sexuality in OT Module only: 

• Collaboration with and feedback from course instructor throughout development, 
integration, and execution of module delivery 

• Following concepts of UX (user experience) research, conduct usability testing with 
current students on module design and deliverables 

o Remote, moderated over zoom using scenarios and tasks 
o Attitudinal and behavioral approach  
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Appendix E: Usability Testing Guide 

 

 
Usability Testing of Introduction to Sexuality and OT Module 

 
Facilitator: Jenn Hutchinson 
 
Participant: First year OTD Student at University 
 
Type: Remote, moderated – attitudinal and behavioral UX approach 
 
Location: Zoom, participant shares screen and audio with facilitator through process 
 
Time frame: 1-2 hours 
 
Introduction and warm up: General rapport building between facilitator and participant. Make sure 
connection is working, audio/visuals working, participant screen shared successfully. Briefly explain to 
participant about special notes regarding learning activities and quiz. 
 
Usability test: Engage in usability testing process (Table 1.) 
 
Follow up questions and wrap up: Allow for time at end for any final feedback. Thank participant for 
their engagement in the process.  
 
Table 1: Navigation, Use, and Completion of Online and Self-Directed Learning Activities 
Scenario 1:  
 

You are an OTD student in Foundations of OT 1. You are entering week 7 that 
covers OTPF content and an Introduction to Sexuality and OT. Following a lecture 
on the OTPF, you must complete self-directed learning activities prior to the next 
lab session.  
 

Tasks: 
 

1. Navigate to course Moodle page 
2. Access and download the homework sheet for week 7 
3. Follow instructions on homework sheet as written 
4. Submit completed homework to Moodle 

 
Notes about completing homework and learning activities: 

• Please do complete surveys 
• You do not need to listen to the full podcast during session, just note which 

choice you would make and demonstrate how you would access it 
• You do not need to read websites, articles, or written resources in full, just 

note which resource you would choose, how you would access it, and 
where you would find information (if specified) 

• Please do watch presentation recordings 
• Please do complete learning activities 
• Please do briefly complete written question prompts 
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Scenario 2:  After completing homework activities and lab, you are assigned to complete an 
open book/open resource quiz on OTPF, which includes sexuality content from this 
module. 
  

Tasks:  1. Navigate to Moodle page 
2. Access quiz 
3. Complete quiz as presented  

 
Notes about completing quiz: 

• 6 questions related to sexuality module 
• You are not expected to know the right answers 
• Please select and check all answers for each question 
• Both correct and incorrect answers provide feedback 
• Demonstrate which resources you would access 

 
Discussion 
Questions 
Throughout: 

Technical: 
• Are you able to log in and access Moodle page? 
• Are you able to locate and download homework sheet? 
• Is the homework sheet layout understandable? 
• Ease of use of homework sheet and resources? 
• Do links work? 
• Do videos play correctly? 
• Are you able to locate, access and/or download learning activities? 
• Do the online learning activities work? 
• Are you able to locate and access the quiz? 

 
Personal: 

• Are options of learning activities accessible?  
• Are the options satisfactory? 
• Are resources appropriate to meet objectives? 
• Does time spent on this homework align with expectations of 4 credit 

lecture lab course? 
• Are the quiz questions clear? 
• Are the quiz questions fair? 
• Do the activities and resources prepare you for the quiz questions? 

 
Other Details: • Other questions that come up 

• Additional student feedback 
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Appendix F: Usability Testing Notes Template 

Usability Testing of Introduction to Sexuality and OT Module Notes 

Test Date:       Participant:  

Table 1: Navigation, Use, and Completion of Online and Self-
Directed Learning Activities 

Observation Notes 

Scenario 1:  
 

You are an OTD student in Foundations of OT 1. 
You are entering week 7 that covers OTPF content 
and an Introduction to Sexuality and OT. Following 
a lecture on the OTPF, you must complete self-
directed learning activities prior to the next lab 
session.  
 

Homework Section 
 

•  
 
 
 
 
 

Quiz Section 
 
 

•  

Tasks: 
 

1. Navigate to course Moodle page 
2. Access and download the homework sheet 

for week 7 
3. Follow instructions on homework sheet as 

written 
4. Submit completed homework to Moodle 

 
Notes about completing homework and learning 
activities: 

• Please do complete surveys 
• You do not need to listen to the full 

podcast during session, just note which 
choice you would make and demonstrate 
how you would access it 

• You do not need to read websites, articles, 
or written resources in full, just note which 
resource you would choose, how you 
would access it, and where you would find 
information (if specified) 

• Please do watch presentation recordings 
• Please do complete learning activities 
• Please do briefly complete written 

question prompts 
 

Scenario 2:  After completing homework activities and lab, you 
are assigned to complete an open book/open 
resource quiz on OTPF, which includes sexuality 
content from this module. 
  

Tasks:  1. Navigate to Moodle page 
2. Access quiz 
3. Complete quiz as presented  
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Notes about completing quiz: 
• 6 questions related to sexuality module 
• You are not expected to know the right 

answers 
• Please select and check all answers for 

each question 
• Both correct and incorrect answers 

provide feedback 
• Demonstrate which resources you would 

access 
 

Discussion 
Questions 
Throughout: 

Technical: 
• Are you able to log in and access Moodle 

page? 
• Are you able to locate and download 

homework sheet? 
• Is the homework sheet layout 

understandable? 
• Ease of use of homework sheet and 

resources? 
• Do links work? 
• Do videos play correctly? 
• Are you able to locate, access and/or 

download learning activities? 
• Do the online learning activities work? 
• Are you able to locate and access the quiz? 

 
Personal: 

• Are options of learning activities 
accessible?  

• Are the options satisfactory? 
• Are resources appropriate to meet 

objectives? 
• Does time spent on this homework align 

with expectations of 4 credit lecture lab 
course? 

• Are the quiz questions clear? 
• Are the quiz questions fair? 
• Do the activities and resources prepare 

you for the quiz questions? 
 

Other Details: • Other questions that come up 
• Additional student feedback 

 

•  

Action items based on feedback: 
 

•  
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Appendix G: Integrating Sexuality into OT Curriculum Tip Sheet 

Tips for Integrating Sexuality Content Throughout OT Curricula 

• Incorporate resources provided on Addressing Sexuality in OT Moodle page. 
• Expand upon didactic lessons involving sexuality and intimacy courses by including means for 

students to interact with the content through learning activities or discussions.  
• Have guest lecturers with lived experiences discuss aspects of sexuality related topics into 

relevant courses or topics covered. 
• Utilizing a chest binder in lab, encourage students to practice activity analysis of 

donning/doffing. These binders are typically worn as a gender affirming garment for nonbinary 
and transgender male identified individuals, sometimes also worn post top surgery during initial 
healing process. 

• When example papers are used in evidence-based practice courses or for writing assignments, 
include articles that have a sexuality and intimacy component. 

• Include case studies that have sexuality aspects of client descriptions or problems 
• Encourage students to include sexuality related interventions during case study practice and 

discussions. 
• During practice creating and delivering the OT elevator speech, encourage students to include 

that OT addresses sexuality. 
• When practicing creating an occupational profile or other interviewing skills, utilize the PLISSIT 

model or other means of incorporating sexuality related concerns. 
• When students have an opportunity to choose a topic for a project, let them know that sexuality 

related topics are an option. 
• In peds/adolescents, alongside the usual developmental stages, discuss sexuality related 

changes. Case-Smith text addresses this as well. 
• When teaching about ASD, IDD, aphasia, mental health issues, or other conditions that impact 

socialization, discuss how these may impact relationships and non-romantic intimacy building. 
• Discuss LGBTQIA+ health issues beyond the cultural humility coursework. 
• When teaching about issues such as scar management or upper body therapy exercises, 

mention that this is relevant for nonbinary, trans men, and other gender expansive folks who 
get top surgery. 

• When learning about various adaptive equipment, include how some tools can aid in sex and 
intimacy (even a walker or wheelchair can be seen as an intimacy aid as it is a community 
mobility device to get a client to a sweet date!) 

• Encourage students to brainstorm on how various adaptive equipment options may also assist 
with sexuality and intimacy concerns clients may have. 

• The program could require that potential incoming students take a human sexuality across the 
lifespan course as part of pre-requisites or have it as a suggested course.  

 

Ideas from OT community at large: 

• Ideally, make sure all ADL related tools (charts, interviews, project guidelines) explicitly ask for 
sexuality information. 

• Positioning and body mechanics is another area that could easily integrate sexuality into 
curriculum. Address how to maintain precautions during sexual activity and cardiac rehab as 
related to energy expenditure and sex. 
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• In pediatrics, beginning the conversation related to consent and personal space. 
• Include people with lived experience to come in and assist with running workshops, or assist 

with creating the scenarios, developing assessments, or grading assessments, including OCSE 
etc., a good, simulated scenario could also add to the teaching package. 

• Include course assignments that allow for students to work on subconscious biases which may 
include biases towards sexuality in addition to other occupational justice issues. 

• Encourage students to take Harvard Implicit Bias tests on sexuality and gender. 
 

Note: Some recommended articles about integrating sexuality into OT curriculum are included in the 
“Additional Resources” folder on Sexuality Moodle resource page including: 

• Areskoug-Josefsson, K., & Fristedt, S. (2019). Occupational therapy students’ views on 
addressing sexual health. Scandinavian Journal of Occupational Therapy, 26(4), 306-314. 
https://doi.org/10.1080/11038128.2017.1418021 

• Bolding, D. J., Rodriguez, V., Nguyen, H., & Drabble, L. A. (2020). Survey of occupational therapy 
students' attitudes, knowledge and preparedness for treating LGBT clients. Journal of 
Occupational Therapy Education, 4(2), 3. https://doi.org/10.26681/jote.2020.040203 

• Eglseder, K., Webb, S., & Rennie, M. (2018). Sexual functioning in occupational therapy 
education: A survey of programs. The Open Journal of Occupational Therapy, 6(3), 13. 
https://doi.org/10.15453/2168-6408.1446 

• Larson, Brittany L. and Stutz, Sarah R. (2014). "Integration of Sexuality Content into an 
Occupational Therapy Curriculum.” Occupational Therapy Capstones. 120. 
https://commons.und.edu/ot-grad/120 

• Lohman, H. L., Kobrin, A., & Wen-Pin, C. (2017). Exploring the activity of daily living of sexual 
activity: A survey in occupational therapy education. The Open Journal of Occupational Therapy, 
5(2), 9. https://doi.org/10.15453/2168-6408.1289 

• Whitney, R. V., & Fox, W. W. (2017). Using reflective learning opportunities to reveal and 
transform knowledge, attitudes, beliefs, and skills related to the occupation of sexual 
engagement impaired by disability. The Open Journal of Occupational Therapy, 5(2), 8. 
https://doi.org/10.15453/2168-6408.1246 

  

https://doi.org/10.1080/11038128.2017.1418021
https://doi.org/10.26681/jote.2020.040203
https://doi.org/10.15453/2168-6408.1446
https://commons.und.edu/ot-grad/120
https://doi.org/10.15453/2168-6408.1289
https://doi.org/10.15453/2168-6408.1246
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Appendix H: OTSAF Learning Activity 
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Appendix I: OTSAF and OTPF Interactive Learning Activity 
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Appendix J: PLISSIT Learning Activity 
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Appendix K: Lab Discussion Guide 
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